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The oppressed, having internalized the image of the oppressor 
and adopted his guidelines, are fearful of freedom.

—Paulo Freire

Beneath the hesitancy, the doubt, and the rigidity of my students, 
there remain stores of intellect, emotion, comedy, and Utopian 

needs, waiting to happen.

—Ira Shor

In his book Critical Teaching and Everyday Life, Ira Shor’s ideas for 
critical thinking are largely based on what Shor and his mentor 
and colleague Paulo Freire term as “liberatory learning.” Shor 
states that students need to participate in not only their own self-
DZDUHQHVV�DQG�́ LQWURVSHFWLRQ�µ�EXW�LQ�VRFLDO�UHÁHFWLRQ�DV�ZHOO��What 
LV�JRLQJ�RQ�LQ�VRFLHW\"�&DQ�,�>WKH�VWXGHQW@�DͿHFW�FKDQJH�LQ�DUHDV�WKDW�,�DP�
passionate about? But where is this knowledge coming from? Shor 
DQG�)UHLUH�ÀUVW�DGGUHVV�WKH�LGHD�RI�´OLEHUDWRU\�OHDUQLQJµ�EDFN�LQ�WKH�
late 1970s when the largest exchange of information—other than 
word of mouth—came from newspapers and television. But today, 
people are not limited to morning newspapers or the rush home to 
catch the evening news. The image of the neighborhood newspaper 
delivery boy has been replaced with the image of a businessperson 
ZLWK� D� WR�JR� FXS� RI� FRͿHH�� FKHFNLQJ� FXUUHQW� HYHQWV� RQ� D�PRELOH�
device. Even around Wright State University’s campus, at least 
half of the students are buried in their mobile devices. While some 
DUH�UHDGLQJ�H%RRNV�DQG�RWKHUV�DUH�VXUÀQJ�WKH�ZHE��LW�LV�VDIH�WR�VD\�
that the majority are either texting friends or participating in social 
networking—namely Facebook.

According to Nielsen’s 2012 social media report, the use of social 
networks continues to grow with advancements in mobile devices—
particularly apps—and Facebook remains the most popular social 
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networking site (5). Figure 1 deomstrates how people connected 
to social media from 2011 to 2012. With the plethora of devices 
available and the automatic status updates and news feeds, it is 
nearly impossible to be completely out-of-touch with friends and 
family as well as local, national, and global news. Because of this, 
media literacy is more important now than ever and this importance 
will continue to grow with more and more digital communication 
advancements. Shor discusses the disconnect between students and 
their critical thinking skills, attributing it largely to the increasing 
speed of life. He argues that critical thinking skills equip the students 
with a protective lining from social and political “manipulation” 
DQG�WKDW�WKH�SXVK�WRZDUGV�´PDFKQLÀFDWLRQµ�LV�ODUJHO\�WR�EODPH�IRU�
the disjunction (48). But the speed Shor speaks of belongs to the late 
1970s when this book was written—a speed that when juxtaposed 
ZLWK�WKH�VSHHG�RI�WZHQW\�ÀUVW�FHQWXU\�WHFKQRORJLFDO�GHYHORSPHQWV��
makes Shor’s speed seem more like a relaxing Sunday drive. 

:LWK�WKH�WZHQW\�ÀUVW�FHQWXU\�ZUDSSHG�LQ�NHHSLQJ�XS�ZLWK�WKH�ODWHVW�
technology, there is no denying the degree to which technology 
becomes overwhelming. These constantly changing technological 
DGYDQFHPHQWV� �´PDFKQLÀFDWLRQVµ�� DUH� FHQWHUHG�RQ�JHWWLQJ� WKLQJV�
completed faster and with less necessary resources—like grocery 
store self-check-outs, fast-food restaurants, eBooks, etc.—and in 
the modern world, faster often equates to easier. Because of this 
even more increased “acceleration,” one might conclude that the 
possibilities for critical thinking are even more dismal. I have to 
admit that after my initial read-through of chapter two in Shor’s 
book—“Interferences to Critical Thought: Consciousness in School 
and Daily Life”— it was easy to blame technological advancement 
for the rushed world. Being from the working class, juggling work, 
family, and the demands of my graduate coursework along with 
trying to keep up with current events using the latest technology 
is overwhelming. But with the increasing demand for mobile 

Fig. 1 2012 Nielson “Social Media Report”
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devices that can access more and more information at faster and 
faster speeds, the problem lies not with the accessibility to all the 
information, but in how we manipulate it. Facebook, for example, 
is one of the modern day “accelerations,” but the problem is not 
the abundance of information constantly accessible via Facebook;  
The problem lies in the new variation of literacy skills necessary to 
analyze and sort through information. The possibilities to extend 
Shor’s late 1970s advocacy for student-empowered “liberatory 
OHDUQLQJµ�DUH�FDPRXÁDJHG�E\�WKH�WZHQW\�ÀUVW�FHQWXU\·V�UDSLG�ÀUH�
accessibility to Facebook status updates and news feeds. Thus, 
ZKDW� SURIHVVRUV� RI� ÀUVW�\HDU� FRPSRVLWLRQ� FRXUVHV� QHHG� WR� WHDFK�
their students is not how to further divide these social media from 
their academic lives; students will not be receptive to separation 
of university and society. Instead, professors need to empower 
students by showing them how they are already building advanced 
critical thinking skills by using Facebook, and teach them other 
ways media could enhance their experiences with writing by 
VKRZLQJ�WKHP�RWKHU�XVHV�IRU�QHZ�PHGLD�WKDW�FDQ�EHQHÀW�ERWK�WKHLU�
academic careers as well as their everyday lives. 

  

*EWX�*SV[EVHMRK�JVSQ������XS�����

Along with the technologically-driven acceleration of society over 
the past thirty years comes a change to the college classroom as well. 
When Shor began talking about “liberatory learning,” the change of 
the university was the expansion of the [public] community college 
that largely came as a result of the implementation of the GI Bill 
after WWII. What he considers the [negative] accelerations of life 
were the technological advancements of “elevators . . . electronic 
cash registers . . ., motorized toothbrushes, food processors, [and] 
electric razors” (65). These made daily functions faster, and to Shor, 
that speed created too much of a rush, which he concluded would 
OLPLW�WKH�WLPH�QHHGHG�IRU�UHÁHFWLRQ�DQG�FULWLFDO�WKLQNLQJ��2YHU�WLPH��
Shor felt this would enable mental apathy.

Accelerated consciousness cannot perform rational inquiry 
of reality, but it is ideal for absorbing political and commercial 
slogans, for enjoying rock music, for processing headline 
QHZV�ÁDVKHV�DQG�]LQJLQJ�EXUJHU�DGYHUWLVHPHQWV��6KRU�����

In this passage, Shor divides the university from society, and in 
the late 1970s, this divide was much wider than it is today. Part of 
the ideology behind the public community college was that higher 
learning did not have to be limited to just the elite; the working class 
FRXOG�ÀW�LQWR�DQG�OHDUQ�IURP�WKH�XQLYHUVLW\�DV�ZHOO��%XW�WKH�GDLO\�
OLYHV�RI�WKH�ZRUNLQJ�FODVV�DUH�PXFK�GLͿHUHQW�IURP�WKRVH�RI�WKH�HOLWH��
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While students who come from more privileged backgrounds may 
EH�IUHH�IURP�WKH�ÀQDQFLDO�UHVSRQVLELOLW\�RI�WXLWLRQ�DQG�KRXVLQJ��DQG�
only have to concentrate on their classes, working class students 
not only have to acclimate to an unfamiliar environment—being 
PRVW� OLNHO\� WKH�ÀUVW� LQ� WKHLU� IDPLOLHV� WR� VWHS� IRRW� RQ� D�XQLYHUVLW\�
campus—they also have to juggle their college coursework with a 
full-time job that is required to support both themselves and their 
families. 

7KH�WZHQW\�ÀUVW�FHQWXU\�DFDGHPLF�HQYLURQPHQW�FRQWLQXHV�WR�PRUSK�
as society embraces even more technological advancements. Similar 
to the changes surrounding accessibility to higher learning that 
WKH�ODWH�����V�DͿRUGHG��WKH�WZHQWLHWK�FHQWXU\�KDV�LWV�RZQ�EUHHG�RI�
changes that attempt to allow for more accessibility. The expanding 
availability of hybrid and online courses, as well as entirely-online 
degree programs, are now among the options for higher learning 
and those online options are being used inside and outside of 
academia. As an employee of Wright Patterson Air Force Base, 
over 90% of my annual training is completed online. The ability 
to navigate multiple online environments is now an expectation 
rather than a heavily-sought-after skill—like it was back in the 
PLG�����V�ZKHQ�,�ÀUVW�HQWHUHG�WKH�ZRUNIRUFH��,Q�������WR�WKH�VKRFN�
of many baby boomers that did not grow up with computers let 
alone social networks, the Secretary of the Air Force decided to 
allow the use of social networking in the workplace, recognizing 
its improvements to community and morale (AFI 33-129). Yet in 
the academic environment, many professors that I have spoken 
with over the past few years continue to believe that using social 
networking in the classroom could weaken students, inundating 
them with countless amounts of needless information. Just last 
year, I spoke to a professor about the overwhelming amount of 
political information on Facebook as well as on other media. She 
agreed with a sigh and quoted poet William Wordsworth—“The 
world is too much with us.” 

Her and the other professors’ thoughts parallel Shor’s late 1970s 
viewpoint—blaming technological advancement for students’ 
inabilities to silence innovation in order to develop critical thinking 
skills. But change does not come easily. Are these scholars merely 
projecting their own unwillingness to plug-in to the changes of 
the university—as if the university they experienced as students 
just might reappear? And if that is so, would these professors not 
be the oppressors—their students, the oppressed—when Paulo 
Freire states, “The oppressed, having internalized the image of 
the oppressor and adopted his guidelines, are fearful of freedom” 
(47)? The academic environment many professors experienced 
as students had less technologically-driven interruptions—both 
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inside and outside of the university walls. Should students learn in 
an environment unlike the world outside the academy? Isn’t it best 
that students learn how to manipulate the available communication 
WRROV�RI�WKH�WZHQW\�ÀUVW�FHQWXU\"�

Wright State University English professor Robert Rubin supports 
XVLQJ�)DFHERRN�LQ�KLV�ÀUVW�\HDU�&RPSRVLWLRQ�FODVVURRPV��,Q�D�UHFHQW�
conversation, he explained that a few years ago, he found himself 
FRQVWDQWO\� FKDVLQJ� VWXGHQWV� RͿ� VRFLDO� QHWZRUNLQJ� VLWHV� GXULQJ�
class. But while many professors complained about this disruption, 
Rubin said, “I decided to just use it in class—ya know—to kind 
of beat [the students] at their own game.” Rubin’s decision aligns 
with Shor’s “liberatory learning” because it allows the students 
to have more control by using a medium they are most familiar 
with. In her 2010 article, “Meeting Student Writers Where They 
Are: Using Wikipedia to Teach Responsible Scholarship,” Professor 
Paula Patch (Elon University) would agree with Rubin’s ideology 
as well—using a medium with which the students are more 
IDPLOLDU��´:ULWLQJ�IDFXOW\�QHHG�WR�ÀQG�ZD\V�WR�FRPSHO�VWXGHQWV�WR�
slow down and think critically about texts that they tend typically 
to view through a decidedly noncritical lens” (278). While Patch is 
talking about Wikipedia, this also would apply to Facebook and any 
other heavily student-traveled medium developed in the future.

Rubin also stated that his hybrid classes allow for more students 
to participate in discussions. The students that are usually quiet 
or more reserved in the traditional class, due to the pressure 
associated with speaking in public, are usually much more active in 
the Facebook discussions. He went on to say that this did not take 
away from the traditional classroom discussions because those that 
are more outgoing still have the opportunity to be vocal when the 
class meets on campus. Rubin invited me to one of his past Facebook 
classrooms and I was pleasantly surprised to see both the quantity 
and quality of the comments (used for peer review in Rubin’s class). 
He usually teaches two sections of Composition and he combines 
them for his Facebook classroom in order to elicit more feedback 
for the students. Aside from occasional current event postings, 
Rubin participated very little in the peer review comments. This 
would align with Shor’s “liberatory learning” because not only is 
the professor largely removed (although the students are aware 
that the professor sees their posts and comments), but this creates 
a more student-empowered community. The students are free to 
comment and post articles on current issues that interest them. 
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)ZIV]HE]�'VMXMGEP�8LMROMRK�SR�*EGIFSSO
Critical thinking is already happening—strengthening—globally. 
Tweets, Facebook posts, and Pinterest “pins” allow people to 
communicate with one another regardless of time zones, and 
mobile devices allow for this regardless of location. An audience 
is available twenty-four hours per day and often that audience will 
KDYH�GLͿHULQJ�RSLQLRQV�DQG�H[SHULHQFHV��0\�ÀUVW�GUDZ�WR�)DFHERRN�
back in 2008 was simply to keep in touch and share photos with 
family and friends. I had used MySpace for this, but everyone was 
switching over to Facebook so I followed the crowd. This draw, 
however, changed and I attribute that mostly to the presidential 
race and politics of 2008. As my “liked” pages expanded from 
mainly hobby-related sites (i.e. writing, photography, sports) to 
more politically-driven news sites, current events of the world were 
VXGGHQO\�DW�P\�ÀQJHUWLSV³OLWHUDOO\³HYHU\�WLPH�,�ORJJHG�RQ�WR�P\�
Facebook account. My family, all very conservative due largely 
WR�WKHLU�UHOLJLRXV�DOLDWLRQV��FRQVWDQWO\�SRVWHG�ZKDW�,�FRQVLGHUHG�
rather ignorant posts about homosexuality, welfare, immigrants, 
etc, that my leftist sway paired with my sometimes annoying 
desire to be in a constant state of “teaching” would not allow me 
to ignore. I quickly discovered that certain levels of ignorance were 
everywhere, including in my own thoughts. 
In a conversation I had with a man on an August 23rd (2012) 
Dayton Daily News Facebook post about ex-senator Todd Akin’s 
UDQW� UHJDUGLQJ� ´OHJLWLPDWH� UDSHµ� RI�ZRPHQ�� WKH�PDQ�ÁLSSHG� WKH�
conversation and began discussing the rape of men by men in 
prisons and how there is no protection for them so why should there 
be so much emphasis placed on protection for women. Right away, 
,�ZDV�RͿHQGHG�DQG�LPSXOVLYHO\�� ,� WULHG�WR�EULQJ�WKH�FRQYHUVDWLRQ�
back to the topic. How dare this man change the subject from innocent 
women to men in prison!��%XW�DV�,�VDW�ZLWK�P\�ODSWRS�DQG�FRͿHH�DW�
The Emporium in Yellow Springs, trying to decide what my next 
comment should be, I began thinking more about this man’s 
comments. They seemed so desperate for an audience and for a 
man to be discussing man-on-man rape, my immediate assumption 
was that this man was speaking from personal experience. From 
there, I was immediately concerned for the safety of both this man 
DQG�DQ\�RWKHUV��L�H��SROLFH�RFHUV��VHFXULW\�JXDUGV��HWF��WKDW�PLJKW�
cross his path. After all, he could be anyone—anywhere. I decided 
to send him a personal message, a more private conversation to let 
him know that I was paying attention; I was listening to him. As we 
communicated privately, I watched the DDN Facebook page to see 
if he was still having angry conversations with other commenters, 
but his posts had stopped. I exchanged a few brief emails with the 
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private message option and he shared his experiences as well as 
links to pages about this injustice that he was so passionate about. I 
KDYH�D�IHZ�IULHQGV�ZKR�DUH�ORFDO�SROLFH�RFHUV��DQG�,�WKRXJKW�WKDW�
RQH�RI�WKHP�PLJKW�EH�DEOH�WR�RͿHU�VRPH�UHVRXUFHV�WKDW�,�FRXOG�JLYH�
to this gentleman. I passed along some information for him as well 
as a support group and he thanked me. That was it. Looking at my 
social actions, Facebook allowed me to console the man—to show 
KLP�WKDW�VRPHRQH�ZDV�OLVWHQLQJ��%XW�ORRNLQJ�DW�WKH�GLͿHUHQW�VWDJHV�
RI�P\�FRPPHQWV�DV�ZHOO�DV�P\�DELOLWLHV�WR�ÀOWHU�RWKHU�FRPPHQWV��,�
was using critical thinking skills to discern what my own reaction 
should be to the heated conversation.

As stated earlier in this paper, Shor focuses on the need for 
students to participate in not only their own self-awareness and 
´LQWURVSHFWLRQ�µ�EXW�LQ�VRFLDO�UHÁHFWLRQ�DV�ZHOO��7KURXJK�)DFHERRN��
,� DP� DEOH� WR� FRPPXQLFDWH� ZLWK� SHRSOH� RI� GLͿHUHQW� JHQGHUV��
cultures, races, etc.; I can recognize my own biases (i.e. a gender 
bias seen above) because Facebook allows for a disconnect between 
written and oral communication. In an article by Bill Anderson 
entitled “Writing power into online discussion,” he states that 
just because the student in an online environment is physically 
invisible, identities (i.e. race, gender, culture, etc) can still be visible 
in discussions:

You may be able to go online and not have anyone know 
your [identities]—you may even be able to take cyberspace’s 
potential for anonymity a step further and masquerade as 
DQ� >LGHQWLW\@� WKDW� GRHVQ·W� UHÁHFW� WKH� UHDO�� RLQH� \RX³EXW�
neither the invisibility nor the mutability of online identity 
make is possible for you to escape you “real world” identity 
completely (my emphasis, 111).

While escaping reality is not conducive to promoting awareness, 
sometimes it can get in the way. The man I spoke with on Facebook 
was a loyal conservative and I was able to deduce that through his 
other comments. While I am sure he assumed that I was more liberal, 
he still wasn’t aware of all my identities. The reality of my sexual 
orientation or age might have gotten in the way of his willingness 
to chat with me. And quite frankly, physical attributes also can have 
an impact on willingness to communicate. My responses took all of 
WKLV�LQWR�FRQVLGHUDWLRQ³´LQWURVSHFWLRQµ�DV�ZHOO�DV�VRFLDO�UHÁHFWLRQ��
Had this conversation happened F2F, assumptions might have been 
PDGH�DQG�WKH�FRQYHUVDWLRQ�PLJKW�KDYH�JRQH�D�GLͿHUHQW�ZD\³RU�
not happened at all. Knowing myself, I probably would have just 
avoided the confrontation after I deduced his identities (angry male 
conservative ex-con). For me, F2F conversations about controversial 
topics feel more like confrontations while online conversations 
about them seem to have more opportunity to just be conversations 



Textual Overtures 1.1 | April 2013 45

ZLWK�GLͿHULQJ�SHUVSHFWLYHV³D�SRVVLELOLW\�IRU�EURDGHQLQJ�

&EWMGEPP]©-X´W�.YWX�)\TSWYVI
I have always been envious of people who travel all over the 
ZRUOG�� EHFDXVH� ,� WKLQN� H[SRVXUH� WR� GLͿHUHQW� FXOWXUHV� EURDGHQV�
SHUVSHFWLYHV��7KH�EURDGHQLQJ�RI�SHUVSHFWLYHV��LQ�D�ODUJH�VFDOH�HͿRUW��
makes for a more informed, more peaceful society. My personal 
H[SHULHQFHV�WKURXJK�)DFHERRN�FRQYHUVDWLRQV�RͿHU�DQ�DOWHUQDWLYH�WR�
WKDW�H[SRVXUH�JUDQWHG�WKURXJK�WUDYHO��(YHQ�LI�,�GLG�KDYH�WKH�ÀQDQFLDO�
means to travel more, my shyness and introversion would most 
likely silence me in unfamiliar places. Shor says that “beneath the 
hesitancy, the doubt, and the rigidity of [his] students, there remain 
stores of intellect, emotion, comedy, and Utopian needs, waiting 
WR�KDSSHQ�µ� ������7R�D�ÀUVW�\HDU� FROOHJH� VWXGHQW�� WKH�XQLYHUVLW\� LV�
an unfamiliar place and that fact alone creates such hesitancy and 
doubt. Professors shouldn’t strip these students of their identities by 
making their writing conform only to the standards of university-
OHYHO�ZULWLQJ³RU� DW� OHDVW�� QRW� ULJKW� DZD\��$ORQJ�ZLWK� WKDW�� ÀUVW�
year Composition professors need to be open to communication 
RFFXUULQJ�HYHU\ZKHUH�DV�ZHOO�DV� LQ�DOO� WKH�GLͿHUHQW� IRUPV�� ,� WHQG�
to be a bit of an optimist, but it is our jobs as educators and future 
educators to help students build their own academic identities—to 
PDNH�WKHP�IHHO�OLNH�WKH\�MXVW�PLJKW�EH�DEOH�WR�ÀQG�WKHLU�SODFH�LQVLGH�
the university—and I believe that begins with mutual respect and 
empathy. Of course I’m not naïve to the reality that not all professors 
truly want to help students, but my pedagogical optimism leads 
me to believe that the ratio leans more towards those who do.
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